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MA has not had a new IEP
form since 2001

e Ts a new form — 1t 1s not
a NEew Process

* Similarities from the
exlsting form to the new
form

* Tntroduces new focus and
concepts

* New terms and change of

B Y/ ' L 1\


https://globalganjareport.com/node/1279
https://creativecommons.org/licenses/by-nc-nd/3.0/

Some basic differences between the
old and new IEPSs

2001 Form

Eight pages
Parent and/or student concerns
Student strengths/key evaluations summary

No specific place to identify disability
category - primary, secondary, tertiary
PLEP A and PLEP B

(TPF)

Transition Planning Form separate

Accommodations/modifications on two
separate pages

Current Performance Level
Goals and objectives
Nonparticipation justification

One service delivery grid

2024 Form

Sixteen pages
Student and parent concerns

Fvaluation results distributed across
pages

Disability categories checklist - no more
primary, secondary, tertiary

Four Present Levels pages (no acronyms)

Transition planning part of the IEP

Accommodations/modifications on dedicated
page

Baseline (data, data, data)

Goals with specific requirements

Participation in general education
setting

Two service delivery grids
and ESY)

(school year

© Blume Method™



Two
obvious
differenc
es

* 2001 document
* Eight pages
* Portrait layout

e 2023 document

* 16 pages

* Landscape layol
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Individualized Education Program
~ IEP Dates: from to
Student Name: DOB: ID#: Grade/Level:
¥

Parent and/or Student Concerns
What concern(s) does the parent and/or student want to see addressed in this IEP to enhance the student's education?

Parent and/or
Student
Concerns

Student Strengths and Key Evaluation Results Summary
What are the student's educational strengths, interest areas, significant personal attributes and personal accomplishments?

What is the student’s type of il general education
joals and lack of expected progress, if any?

including MCAS/district test results, achievement to

Student
Strengths and
Key Evaluation
Results Summary

L = 1
\LOLllladal 4adlll

Vision Statement Vision Smememjgl |ﬂlqszg‘nmt@[s dent?
( fe) f t en wr l t t en Consider the next 1o 5 year period when developing This statement. Beginning no later than age 14,
the statement should be baid ﬁlgwegt»’sﬁef?yes and interest,
as AN T t l s t h e and should include desired outcomes i aduf Iiving, PoSt-secoridary and working environments.

Team’s wvision”)
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STUDENT AND PARENT CONCERNS An important aspect of

(For the purposes of special educational decision-making, “parent” shall mean father, mother, legal gua 0 tional surrogate parent

appointe‘()j ir:)accordan':::e with federal law.) = it the new I E P 1S the fO cus . .

What concern(s) do you want this IEP to address? on Student VOice first .

What are the student’s
concerns as well as the
arents. Not just solel

STUDENT AND TEAM VISION B - B =

Student’s Vision (ages 3—13) pbarent CoOIlCerlils

This year, | want to learn:

Massachusetts DESE Individualized Education Program (IEP)

By the time | finish (circle one: elementary or middle school),
| want to:

Student’s Vision/Postsecondary Goals (required for ages 14—-22, may be complete riate)

While I am in high school, | want to:

For students of all

After | finish high school, my education or training plans are:
ages, the vision

After | finish high school, my employment plans are: o 0
- Wl statement is in

After | finish high school, my independent living plans are: thej_r Voj_ce . Note

A\_T //
1L

Additional Team Vision Ideas the use 0O t
In response to the student’s vision, this year: _ Note that other Team members
In response to the student’s vision, in 5 years: respond to the student’s vision

and not necessarily create a new — |
or Team vision for the student.
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Individualized Education Program

IEP Dates: from to
Student Name: DOB: ID#: Grade/Level:

&

Parent and/or Student Concerns
What concern(s) does the parent and/or student want to see addressed in this IEP to enhance the student's education?

200 1N

document

Student Strengths and Key Evaluation Results Summary
What are the student’s educational strengths, interest areas, significant personal attributes and personal accomplishments?
What s the student's type of disability(ies), general education performance
including MCAS/district test results, achievement tol joals and lack of expected progress, if any?

What is the student’s type
ﬂ of disability? Sometimes
beginning, middle, or end

of this section.

Vision Statement: What is the vision for this student?
Consider the next 1 to 5 year period when developing this statement. Beginning no later than age 14,
the statement should be based on the student’s preferences and interest,
and should include desired outcomes in adult living, post y and working

Page10f12  2012words (¥ English (United States) U
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All tools Edit Convert Sign There iS now a Specific location for Find text or tools Q_ o
'! the student’s disability or
disabilities. It is no longer
&, STUDENT PROFILE N D L .
2 The student is identified as having the follovH‘n%(di%'BiR?&r Sisabifitiest MU=t tht ab{tﬂtv.l“ldl‘ Yr
o O Autism seconBaeyh imprmébertiary levels. | O sensory Impairment
e, O Communication Impairm O Intellectual Impairment [ Hearing
O Developmental Delay (ag —9) O Neurological Impairment [ Vision
@‘ O Emotional Impairment O Physical Impairment O Deaf-Blind
® . w g . . [ Specific Learning Disability
Having” 1s not confirming
e, any diagnosis. Better read
Ha as “eligible under the
— ~ £51lowing..
If yes, describe the student’s English Learner Education program, s a Second Language services, and progress toward English language proficiency
benchmarks:
Teams identify whether the
student is an identified
Identify any language needs and consider how they relate to the student’s IEP: El’lgl 1 Sh learne r and any
| program or language needs
Throughout the IEP Teams of the student. n
identify other sections where addition, the new IEP
needs 11 Dbesisaddemsisgad . provides a location to
Does the student require assistive technology devices or services? . d . £ . .
Oves OnNo ldentify assistive
If yes, this need will be addressed in the following section(s) of the IEP: teChl’lOlOgy devices or
|:| Accommodations/Modifications |:| Services D@@n@ﬂi_@e S.
|:| Goals/Objectives |:| Additional Information
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2001 document -
Present Levels of
Educational
Performance -
General

Curriculum

* Often referred to as
“PLEP A”

e " L4 @

© Styles Dictate
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Present Levels of Educational Performance

A: General Curriculum

Check all that apply.

General curriculum area(s) affected by this student’s disability(ies):
[C] English Language Arts Consider the language, composition, literature (including reading) and media strands.
[C] History and Social Sciences Consider the history, geography, economic and civics and government strands.

Consider the inquiry, domains of science, technology and science, technology and human affairs

| Science and Technology strand

Consider the number sense, patterns, relations and functions, geometry and measurement and

“ .
B ematics statistics and probability strands.
“har Curriculum Areas Specify:
© Blume Meihod™™ )

“=ability(ies) affect progress in the curriculum area(s)?
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* Often referred to as

Present Levels of Educational Performance
B: Other Educational Needs

Check all that apply. General Considerations

[] Adapted physical education [ Assistive tech devices/services 1 Behavior

[ Braille needs (blind/visually impaired) [C] Communication (all students) [C] Communication (deaf/hard of hearing students)

[ Extra curriculum activities [] Language needs (LEP students) [1 Nonacademic activities

[] Social/lemotional needs [C] Travel training [ Skill development related to vocational
preparation or experience

[] Other

Age-Specific Considerations
[ For children ages 3 to 5 — participation in appropriate activities
[ For children ages 14+ (or younger if appropriate) — student’s course of study

[ For children ages 16 (or younger if appropriate) to 22 — transition to post-school activities including community experiences, employment
objectives, other post school adult living and, if appropriate, daily living skills

How does the disability(ies) affect progress in the indicated area(s) of other educational needs?

Page 4 of 12 2012 words [0¥  English (United States) an
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There are four Present Levels of Academic
. . |
B Achievement and Functional Performance pages R e
W ” This is NOT a
£ PRESENT LEVELS OF ACADEMIC ACHIEVEMENTYEND FUNEHONAL PERFERMANCE: ACADEMICS
Poss ]_ble e student’s present levels of academic achievement and functional performance in the relevant areas listed below.
e areas of learning listed below and complete only the sections that apply to the student. Include relevant information and data from sources such as
focus areas:
* strecent evaluations; documentation from classroom performance; parent(s), student, and teacher observations; and curriculum-based and
Readj_ng, d assessments, including MCAS.
Writin ascribe current academic performance. Strengths, interest areas, and preferences Impact of student’s disability on involvement and
9 Check all that apply: progress in the general education curriculum or
Math o e TS appropriate preschool activities
Executive tory and Social Sciences
Function, '
ence, Technology, and Engineering
Classroom
readiness,
particijpatio
n, and|Play
skillls Each Present Levels page is
divided into three columns.
Current performance,
‘ths/interest
Current performance replaces - - L
rererences an mpac g
Student Strengths/Key P ! P On this, and
L - 3| S| N — -
Aut Eyvaluation Results Summary IMEfromthedisability that impact pfog_ subsequent pages
emu izing skills, practicing skills in multiple enWWronments)?

from the 2001 form.

fye Evaluation results are NOW  fthelep:

autism-specific

questi begin *-
[?? distributed across the [ services Delivery Grid ear
I: relevant Present Levels DAdditionallnformation
pages. In this case academic

evaluation results are
inserted in this column.

Blume Method™
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All tools Edit

areas:
Behavior
skills, Self-
awareness,
Self-
management,
Social-
awareness,
Decision-
making, and
Relationship
skills.

This is the second of four Present Levels pages. @8
che 8 Note that each Present Levels page continues in ™ < ® =81 a &
Possible focus 'RESENT LEVELS OF ACADEMIC ACHIEVEMENT XI@I?FJM%\I_ACIEQ’;:L%JM?&EHAVIORAL/SOCIAL/EMOTIONAL
Briefly describe current behavioral/social/emotional performance. Impact of student’s disability on involvement
Consider the use of positive behavioral interventions and supports, Strengths, interest areas, and and progress in the general education
and other strategies, to address behavior that impedes learning. | preferences curriculum or appropriate preschool activities
Bullying

Describe any disability-related skills and proficiencies the student needs in order to avoid and respond to

bullying, harassment, or teasing. This section must be completed for students who have a disability that affects

| social skills development; students vulnerable to bullying, harassment, or teasing; and students with autism.

Specify how these needs, if any, will be
addressed in the IEP.

Teams use this section of the IEP to describe and identify any
proficiencies, or needs of the student to avoid or

skills,

respond to bullying, harassment,

or teasing.

Autism-Specific Question: Does the student require any positive behavioral interventions, strategies, and supports to address their behavioral difficulties

resulting from autism spectrum disorder?

OYes ONO

Autism-Specific Question: Does the student need to develop social interaction skills and proficiencies?

O ves O No

Autism-Specific Question: Does the student have needs related to changes in environment or to daily routines?

OYes ONO

Autism-Specific Question: Does the student have needs related to repetitive activities and movements?

Yes O No

&mmmmm Note the continuation

of autism-specific
questions. Also note
the box to identify

Autism-Specific Question: Does the student have needs resulting from their unusual responses to sensory experiences? othe r l ocat l ons j_n the
O Yes O No R
If yes to any of the above, these needs will be addressed in the following section(s) of the IEP: IEP Whe re dS Wl

[] Accommodations/Modifications
[] Goals/Objectives

[ services Delivery Grid
[J Additional Information

adgrdssed.

© Blume Method™
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All tools
Possible
focus
areas:
Expressive
language,
Articulatio
n,
Receptive
language,

Edit

Convert  sign This is the third Present Levels Find text or tools Q
page. Note the continued three-

column format.
PRESENT LEVELS OF ACADEMIC ACHIEVEMENT AND FUNCTIONAL PERFORMANCE: COMMUNICATION

Briefly describe current commmunication Strengths, interest areas, and preferences Impact of student’s disability on involvement and
performance. progress in the general education curriculum or

appropriate ool activities

Does the student require the use of augmentative and alternative communication (AAC)? Consider any AAC needs for non-speakino stiidents ar thase with

limited speech. Teams use this part

s = f the d t i
If yes, describe how the Team will address the student’s needs (including acquiring, designing, customizing maintaining, rep O = CE S L ©
device/system). ldentlfy any

O The student needs an AAC device/system at school. rat \

O The student needs an AAC device/system at home or in other non-school settings to receive a free appropriate public augmentative or

O The student needs training and/or technical assistance to use the AAC device/system. alte rnat ive

O The student’s family needs training and/or technical assistance concerning the AAC device/system. . .

O Educators, other professionals, employers, or others who work with the student need training and/or technical assist COINMMUN 1 cation (AAC )

devi tem.
bl needs of the
These needs will be addressed in the following section(s) of the IEP: £ d £ d h

[ Accommodations/Modifications [ services Delivery Grid SEticion o
[C] Goals/Objectives [ additional Information these 11 be |

Autism-Specific Question: Does the student have needs in the areas of verbal and nonverbal communication, including but not ligickd toarR = icd inother
assistive technology/AAC evaluation(s)?

@ve: @no IEP ions.

If yes, these needs will be addressed in the following section(s) of the IEP:

] Accommodations/Modifications [ services Delivery Grid
[] Goals/Objectives [ Additional Information




o ¢ Massachusetts DESE In...

Possible
focus areas:
Pre-
Voc./Employab
1lity, Daily

x + Create

The last Present Levels pages

addresses additional areas not
previously identified with the now

Find text or tools Q_ S =R

familiar three columns
/ELS OF ACADEMIC ACHIEVEMENT AND FUNCTIONAL PERFORMANCE: ADDITIONAL AREAS

tional Areas, as Applicable

ities of daily living, health, hearing,
tor, sensory, and vision)

ribe current performance and any
plicable documentation.

Strengths, interest areas, and preferences

Impact of student’s disability on involvement and
progress in the general education curriculum or
appropriate preschool activities

Lj_Vj_ng Fine 1at parent(s) are only asked to share
4 4 th information voluntarily.
Gross,
Visual, Motor
Skills

Deaf or Hard of Hearing

[0 The student is deaf or hard of hearing, and their language and communication needs will be addressed in the following section(s) of the IEP:

|:| Accommodations/Modifications
|:| Goals/Objectives

I:I Services Delivery Grid
D Additional Information

Blind or Visually Impaired (including Cortical Visual Impairment)

[0 Braille is needed and will be addressed in the following section(s) of the IEP:

[C] Accommodations/Modifications
[ Goals/Objectives

[] services Delivery Grid
I:l Additional Information

These boxes appear

O Screen readers or other assistive technology are needed and will be addressed in the following section(s) of the IEP:

again specific to

[] Accommodations/Modifications
I:I Goals/Objectives

[C] services Delivery Grid
I:I Additional Information

student neegds

[0 Orientation and mobility services are needed and will be addressed in the following section(s) of the IEP:

D Accommodations/Modifications
I:I Goals/Objectives

EI Services Delivery Grid
I:I Additional Information

© Blume Method™
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The next three page
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All tools
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Edit

dotted green line

POSTSECONDARSY TRANSITIGN BLANKENG®S

Complete for eligible students aged 14—22 and update an

planning pages for students aged 14 and older, or

s of the document are distinct by the

indicating that these are transition
ortools Q

&

of age who will turn 14 in the IEP

nually. Complegeé\gcj:for students who are 13 and will turn 14 during this IEP period. The dotted lines

indicate the pages of this IEP that are dedicated to secondary transition-lanning.

Postsecondary Transition
Briefly describe current performance.

Strengths, interest areas, and preferences Impact of student’s disability on involvement in
the general education curriculum and/or

specific area of postsecondary transition

Education/training _
Employment

Community experiences/postschool independent
living, if applicable

Note that the three-column formatting
continues with this section of the IEP and
requiring Teams to consider three areas of

Education/training, Employment, and if

| applicable Community elxperiences/post school

The identified areas of postsecondary transition will be addressed in the following secticinﬁd)@f&eﬂ'?dent 1 lVlrle .

D Accommodations/Modifications
[] coals/Objectives

Eizz'ice This recurring box of options
ition
should now start to become

Projected date of graduation/program completion:

Farma 1l

Projected type of completion document (diploma, certific
attainment, or other locally defined completion documen

ate of ]

o Teams next identify

Planned Course of Study
What requirements does the student need to meet to rec

projected graduation date
and completion documents as

eive the type of completion docume

well as planned course of
_ study and the student’s

What is the student’s current status regarding meeting th

ose requirements?

status in meeting those

requirements.

© Blume Method™
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On this page Teams identify community or
interagency adult agencies that may support the

Find text or tools Q_

student in the future.

COMMUNITY AND INTERAGENCY CONNECTIONS

Agency

Description of Support Provided

Role and contact information of school staff who will
be the liaison to the agency

TRANSFER OF RIGHTS TO STUDENT

The student and parent(s) must be notified at least 1 year before the student’s 18th birthday that decision-making rights will transfer from parent(s) to the
student when the student turns 18. Is the student 17 or will they turn 17 during the timeframe of this IEP?

OYes ONo

On what date was the student provided with the notice of transfer of rights and a copy of

On what date was the parent(s) provided with notice of transfer of rights and a copy ¢

&dural safeguards concerning special education rights?

This section identifies when
notice and copies of procedural
safeguards are sent to the
student and parents if the
student is 17 or will turn 17

* The dotted line indicates that this page of this IEP is dedicated to secondary transition planning.

J o . | TID
aurlllg Llle 1P y&dl.

Blume Method™
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Prior to age

18, if a
legal
guardian is
identified

that person
is noted here
and the date
of the
guardianship
determination

Depending upon the decision-making rights of the student they may be able to

decisions made for them by a court appointed legal guardian.
T DECISION-MAKING OPFIONS FOR STUDERTECE TOT "thos€& declsTon—making éptions™ =~ =~ — 7 7

make their own decisions, share or delegate those to another, or have

] Complete for student who has turned 18. Please indicate the decision-making option that the student or court-appointed legal guardian has selected:

10
1o
|
1
Ke)
|

|
e
|

The student will make their own educational decisions.

The student will share decision-making with their parent, caregiver, or other adult.

Individual with whom the student will share decision-making:

The student has delegated decision-making to their parent, caregiver, or other adult.

Individual to whom the student has delegated decision-making:

A court has appointed a legal guardian for the student who will make educational decisions.

Name of court-appointed legal guardian:

|
of determination:

For students who may require

The new IEP

TRANSITION TO ADULT SERVICE AGENCY OR AGENCIES—688 REFERRAL a 688 referral the new IEP
Is th.e student within 2 years of exiting special education OYes prOVideS Space to identify
services? O No

1 ey il 3
If yes, has the Team discussed whether the student meets OYes Lile teleltdl 4dlid L.)LUL,Ebb
the criteria for a 688 referral? ONo
Has a 688 referral been submitted for this student? OYes (If so, date the 688 referral was submitted: )"
(O No (If so, date the 688 referral will be submitted: i

OThe Team has determined that the student does not meet the criteria for a 688 referral.

If yes, please identify the agency to which referral was
made

688 referral creates documentation that students with severe disabilities who need

continued services and are unable to work 20 or more hours per week in competitive, non-
sheltered, non-supported employment at the time they are ready to leave school.

* The dotted line indicates that this page of this IEP is dedicated to secondary transition planning.

Blume Method™
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2001 document - Accommodations and
Modifications on two pages
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What type(s) of accommodation, if any, is necessary for the student to make effective progress?

. Accommodations
Accommodations ) ,
. . sometimes 1n
often in list ) ,
categories of setting,
format

presentation, timing
and response

What type(s) of specially designed instruction, if any, is necessary for the student to make effective progress?

Check the necessary instructional modification(s) and describe how such modification(s) will be made.

[] Content:
] Methodology/Delivery of Instruction: Three categories of
[] Performance Criteria: modifications

© Rlume Method™
Page 2 of 12 2008 words [¥ English (United States) 1T E3 Focus 5
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The new IEP provides a dedicated page for necessary

accommodations and modifications for the student rather than

having
ACCOMMODATIONS AND MODIFICATIONS

any boxes that are not appropriate for the student.

them distributed across two pages as in the 2001 document.

Accommodations: List the accommodations the student needs to make progress in the areas of academic achievement and functional performance. Leave blank

Presentation of Instruction

The way information is
presented.

>onofd

Classroom accommodations

Response Timing and/or Scheduling
The way the student

responds.

The timing and scheduling
of the instruction.

Setting and/or Environment
The characteristics of the
setting.

Nonacademic settings (lunch,
recess, etc.)

Extracurricular activities

Accommodations in the new IEP are distributed across

@

)

&

four types; presentation of instruction, response,
timing and/or scheduling, and setting and/or —
environment. This format eliminates the list format

Modifications: List the modifications, if any, that are Qeﬁde@‘g g19m9wds%t)§79rns§ th@y%an@w&t@n@r g%@,%e ]-:irr‘pgretshaﬁd pgrgcgalte in activitiej

alongside students with and without disabilities. Leave blank any boxes that are not apprcﬁ@@%@ﬁﬁjdent.

Community/workplace

Content Instruction Student Output

Classroom modifications

Nonacademic settings (lunch,

s Modifications are distrjhuted across three pes as
Extracurricular activities [in +ha 2 T Anmiimaht |
MethOdOlOgY/dellV Performance

Community/workplace

ery of Criteria is now

instruction is
now Instruction

Student Output

© Blume Method™
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Identifies
assessments —
planned for
the IEP
year

Identifies
whether

accommodati —

ons are
needed
Identifies
whether
alternate
assessment
is planned
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State or District-Wide Assessment

Identify state or district-wide assessments planned during this IEP period:

Fill out the table below. Consider any state or district-wide assessment to be administered during the time span covered by this IEP. For each
content area, identify the student’s assessment participation status by putting an “X” in the corresponding box for column 1,2, or 3.

1. Assessment participation:

Student participates in

on-demand testing under routine
conditions in this content area.

CONTENT AREAS COLUMN 1
English Language Arts O
History and Social Sciences O
Mathematics O
Science and Technology O
Reading O

3. Assessment participation:
Student participates in alternate
assessment in this content area
(See @ below)

2. Assessment participation:
Student participates in
on-demand testing with
accommodations in this content
area. (See @ below)

COLUMN 3
O
O
O
O
O

OFor each content area identified by an X in the column 2 above: note in the space below, the content area and describe the
accommodations necessary for participation in the on-demand testing. Any accommodations used for assessment purposes
should be closely modeled on the accommodations that are provided to the student as part of his/her instructional program.

®For each content area identified by an X in column 3 above: note in the space below, the content area, why the on-demand
assessment is not appropriate and how that content area will be alternately assessed. Make sure to include the learning
standards that will be addressed in each content area, the recommended assessment method(s) and the recommended
evaluation and reporting method(s) for the student’s performance on the alternate assessment.

BIume Method®™

NOTE

When state model(s)
for alternate
assessment are
adopted, the district
may enter use of state
model(s) for how
content area(s) will be
assessed.

E3 Focus
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The state and/or districtwide assessment page is not dramatically ® 0@
different from the 2001 document. We still identify the planned & ] &
assessments, whether testing accommodations are required, or 1f a

5 7 Massachusetts DESE |

All tools Edit Convert S

:! student participates 1n alternate assessments
(E3) STATE AND/OR DISTRICTWIDE ASSESSMENT/ALTERNATE ASSESSMENT =
Identify the state or districtwide assessments planned during the IEP period. Consider MCAS (Grades 3—12), ACCESS (Grades K—12), etc. o
oo
2,
<, 4
&,
How does the student participate in state and/or districtwide assessments?
(O The student participates in on-demand assessment with no accommodations under routine conditions in all content areas.
O The student participates in on-demand assessment with accommodations.
Please indicate which testing accommodations the student requires:
English Language Arts Math Science Other
|:|The student participates in state and/or districtwide alternate assessment(s). n
Please select the subject(s) below in which the student needs alternate assessment(s). Please explain why the student needs alternate assessment(s), and why 16
the alternate assessment you have chosen is appropriate for them.
-~
D English Language Arts D Math DScience DAIternate Access for ELLs ‘
Explanation: Explanation: Explanation: Explanation:
21
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2001 document - Goal Focus, Current
Performance Level, Measurable Annual Goal,
Benchmarks/Objectives

Autosave (D () B < ~ = - - iep1-8, blank — Saved to my Mac ~ Q&
Home Insert Draw Design Layout References Mailings Review View Developer Table Design Layout Q Tell me ‘f Editing ~ & Share -~
e
> v v T
[] (24 &

Paste o Styles Dictate Editor
Pane

>

Current Performance Levels/Measurable Annual Goals

Goal # | Specific Goal Focus: 4 Area of need that

Current Performance Level: What can the student currently do? results from the

disability
il Narrative regarding
the area of need

(goal focus)

Measurable Annual Goal: What challenging, yet attainable, goal can we expect the student to meet by the end of this IEP period?
How will we know that the student has reached this goal?

L} The overarching goal

for the IEP year

Benchmark/Objectives: What will the student need to do to complete this goal?

L’L}e steps toward the goal
2 . 22
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Edit
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The goal page is laid out differently than goal pages

in the 2001 document.
MEASURABLE ANNUAL GOALS
Please identify the academic and functional goals for this student this year. The goals must be measurable and meet the student’s needs that result from their
disability to enable them to be involved in and make progress in Early Childhood Outcomes (ages 3—5) or the Massachusetts Curriculum Frameworks (older

students). The goals must meet each of the student’s othe= ~ 2 m-timm ol mm oo th ot comen b £ e 4l mfe oo Ll Rlocon fmnleedd s o it n e o] oo n s oo s mmm o
Goal Goal Area The goal area is an area of need previously
N ber:

e _ identified in the Present Levels pages (column

Baseline (What can the student currently do?):

Baseline (formerly Current Performance

P — Level) 1s a data-based summary of the  ead |
What skill(s) will the student be expected to attain What measuremeng\tilll_lcie ﬁccvlwgl pg%%slbe f Ddfl&vstregu}gljfll\ﬂ'—i% Who will monitor
by the end of this IEP’s timeframe? be used to determine measured? progress be progress?
whether the goal has measured?

been aghieved?

st Goals are written in a structured format o our columns identifying;
the targeted skill, criterion/criteria, method, and schedule. In
addition, the fifth column identifies the person or persons responsible

for monitoring the goal. Multiple people responsible for a goal means a

more holistic view of the student’s skills/needs rather than
SCHEDULE OF PROGRESS REPORTING

Explain how and when parent(s) W|Ilbgpgﬂ&§;ﬁ\;:lm§me§@1]tﬁe§§u@ The laSt two elements on thlS page
focus on benchmarks or short-term

objectives and the schedule of

nrogress reporting
&= 0= = - g - =*+3

Blume Method™

Q

23



AutoSave

Home

—

Insert

2001 documen
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Draw

Design
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Layout
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References
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Review

Indent

extracurricular/nonacademic activities and to allow the student to par

School District Cycle:

Left:

Right:

Spacing

iep1-8, blank ~
View Developer Table Design Layout

Before:

After:

Service Delivery

What are the total service delivery needs of this stu

@ Tell me

Chs

Selection
Pane

dent?

—_
=
=

v

Align

Include services, related services, program modifications and supports (including positive behavioral supports, school personnel and/or parent

Focus on
Goal #

[0 5 day cycle

with nondisable:
[ 6 day cycle [0 10 day cycle

Type of Personnel

Frequency and
Duration/Per Cycle

[ other:
A. Consultation (Indirect Services to School Personnel and Parents)
Type of Service

Start Date

training/supports). Services should assist the student in reaching IEP goals, to be involved and progress in the general curriculum, to participate in

students while working towards |EP goals

End Date

Focus on

Goal #

Type of
Service

B. Special Education and Related Services in General Education Classroom

Type of Frequency and
Personnel

Duration/Per Cycle

Start Date

(Direct Service)

End Date

Focus on

C. Special Education and Related Services in Other Settings (Direct

Type of Type of Frequency and Start Date End Date
Goal # Service Personnel Duration/Per Cycle
- ) T™
T © Blume Method
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2001 document - Nonparticipation
Justification

Autosave (D () 2R = - iep1-8, blank ~ Q &
Home Insert Draw Design Layout References Mailings Review View Developer Table Design Layout @ Tell me f Editing -~ (& Share -~
i 1
Line Numbers InEERt el o ||:| -
Left: Before: <~
Margins Orientation  Size  Columns Breaks L phenation i Position  Wrap Bring Send  Selection Align Group  Rotate
Right: After: Text Forward Backward Pane
r # # 1 2 i 3 i 4 5 # 6

This statement has always been a response
to removal from the general education
classroom. The new form starts with the
assumption of participation in the -

general educatiomr—claisroomn.

Individualized Education Program
Student Name:

Nonparticipation Justification

Is the student removed from the general education classroom at any time? (Refer to IEP 5—Service Delivery, Section C.)

[] No [ Yes If yes, why is removal considered critical to the student’s program?

IDEA 2004 Regulation 20 U.S.C. §612 (a) (5).550: “... removal of children with disabilities from the regular educationa
only when the nature or severity of the disability of a child is such that education in regular classes with the use of su
services cannot be achieved satisfactorily.” (Emphasis added.)

Page 8 of 12 1997 words [0 English (United States) ey E3 Focus =
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All tools
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Edit

Another change in this document is rather than justifying nonparticipation
after the service delivery grid, Teams consider participation in the P =

general education setting BEFORE creating the service delivery and then

create the

PARTICIPATION IN THE GENERAL EDUCATION SETTING

Can the student’s educational needs be met in the general education setting, with or without the use of supplementary aids and services?

O Yes

and services considered before ¢

ONo

If no, provide an explanation of the extent to which the student will not participate in general education. Include a description of the specific supplementary aids

SERVICE DELIVERY

Include specially designed instru
behavioral supports and support

other options.

grid to reflect those considerations.

The location column should serve to make the
location of services clear to others.

As special

educators and related service providers we know that

but do parents and

B grid is general education classroom and C grid is
special education classroom,

g, if applicable, positive
s before considering

otherg know that? The lgwation column could help to
Goal Type of Service Provided by Logition Frequency/Duration Start Date End Date
Number(s) List job title make s cle a—_r x ___ minutes per - day cycle

A. Consultation (Indirect

Services

| Personnel and Parents)

B. Special Education and Related Services in Ge

Education Classrooms (Direct Service)

C. Special Education and Related Servi

Other Settings (Direct Service)

The service delivery grid on the new IEP only

differs slightly from the 2001 document.

still have the A, B,

We

and C grids but a new column
of location of services 1s added.

© Blume Method™
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2001 document — Schedule Modification

Autosave (I

Home Insert

Page 8 of 12

B D

and Transportation

@ iep1-8, blank ~

Draw Design Layout References Mailings Review View Developer Table Design Layout @ Tell me

1 of 1997 words

Schedule Modification
Shorter: Does this student require a shorter school day or shorter school year?

] No [] Yes — shorter day [] Yes — shorter year If yes, answer the questions below.

Longer: Does this student require a longer school day or a longer school year to prevent substantial loss of previously
learned skills and / or substantial difficulty in relearning skills?

[] No [] Yes — longer day [] Yes — longer year If yes, answer the questions below.

How will the student’s schedule be modified? Why is this schedule modification being recommended?
If a longer day or year is recommended, how will the school district coordinate services across program components?

Transportation Services
Does the student require transportation as a result of the disability(ies)?

[]No Regular transportation will be provided in the same manner as it would be provided for students without disabilities. If
the child is placed away from the local school, transportation will be provided.

[] Yes Special transportation will be provided in the following manner:

[] on a regular transportation vehicle with the following modifications and/or specialized equipment and precat

[] on a special transportation vehicle with the following modifications and/or specialized equipment and precat

|
[}
Il

(Reg English (United States) T E3 Focus R
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This page is like that found in the 2001 document. Teams
Convert  sign identify transportation needs of the student and any ols Q
necessary schedule modifications.

TRANSPORTATION SERVICES

(@) Transportation will be provided in the same manner as it would be for students without disabilities. (Please note that if the student is placed in a program
located at a school other than the school the student would have attended if not eligible for special education, then transportation will be provided.)

O The student requires transportation supports and/or services as a related service.

O student will be tra nsported on a regular transportation vehicle with the following assistance, attendants, modifications, and/or specialized equipment and
precautions:

Specify the disability-related need(s) that require support(s) during transportation (e.g., seizures, a tendency for motion sickness, behavioral or
communication difficulties):

O student will be tra nsported on a special transportation vehicle with the following assistance, attendants, modifications, and/or specialized equipment and
precautions:

Specify the disability-related need(s) that require support(s) during transportation (e.g., seizures, a tendency for motion sickness, behavioral or
communication difficulties):

SCHEDULE MODIFICATION

Does the student require a different duration to their school program, including the length of their day or year so that they can receive a free appropriate public
education?

OYes ONO

If yes, what are the student’s disability-related needs that require a different schedule?

If yes, describe the change in schedule to the student’s educational program.

If the student requires a longer year, please include the services they will receive (including, if applicable, positive behavioral supports and support/trainir
school personnel and/or parent[s]) during Extended School Year in the service delivery grid below.

© Blume Method™
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. . . . : ® Q
A unique aspect of the new IEP 1s the inclusion of a separate service

delivery grid for extended school year. This should provide clarity to
Teams regarding school year and extended school year services where the 2001

SERVICE DELIVERY FOR EXPENDEDSBHoGLIVEAR sSERYcGEsMake a clear distinction.

Describe the specially designed instruction, related services, and supports that the student needs to avoid substantial regression during summer break and to

continue to make effective progress.

Goal Type of Service Provided by Location Frequency/Duration Start Date End Date
Number(s) List job title ___ X __ minutes per - day cycle

A. Consultation (Indirect Services to School Personnel and Parents)

B. Special Education and Related Services in General Education Classrooms (Direct Service)

C. Special Education and Related Services in Other Settings (Direct Service)

Extended School Year Transportation Services NOt Only 1s the re a place for ESY service
(® Transportation will be provided in the same manner as it woulc delivery grld the new IEP prOVideS space for
located at a school other than the school they would have attel . . ,
] , _ Teams to identify ESY transportation needs
O The student requires transportation supports and/or services a
QO student will be transported on a regular transportation vehicle witlﬁ&p@mg @sisgfc@,rgttegﬁhgﬁ&iﬁééwan&/&@ﬁé&@z@d@ﬁ@pﬁwér@E}ld

recautions:
P neadgs
H &

O e |

Specify the disability-related need(s) that require support(s) during transportation (e.g., seizures, a tendency for motion sickness, behavioral or

communication difficulties):

(O student will be transported on a special transportation vehicle with the following assistance, attendants, modifications, and/or specialized equipme

precautions:

Specify the disability-related need(s) that require support(s) during transportation (e.g., seizures, a tendency for motion sickness, behavioral or

communication difficulties):

© Blume Method™
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The final page of the new IEP is like that of the 2001 document.
The Team is afforded the opportunity to identify any additional
information not previously stated in the IEP and a response section

> Yt Massachusetts |

All tools Edit Conver

l! ADDITIONAL INFORMATION for school personnel and parents.
I.E]‘ Record other IEP information not previously stated (e.g., information about the student that is important to know but is not addressed through IEP goals and
services).
Z . .
- There will likely be less need to
P use this section than in the past.
23 e e Things that formerly went here now

Name and role of LEA

: Signature: Date:
representative:

School Assurance: | certify that the goals in this IEP are those recommenaea Y éearaanptrgcné |n?ﬂﬁteocsh5é|a| ﬁ%?ﬁm’? FEPICT Bltﬂ? proviaed.

Response from parent(s) or student who has reached the age of majority with decision-making rights:
It is important to tell the district your decision as soon as possible. Please indicate your response by checking the appropriate box below and returning a
signed copy to the district.

O I accept this IEP as developed.

I reject the following portions of the IEP with the understanding that any portion(s) that | do not reject will be considered accepted and
implemented immediately. Rejected portions are as follows:

O

O I reject this IEP as developed.

Parent Comment: | would like to make the following comment(s) but realize any comment(s) made that suggest changes to the proposed IEP will
not be implemented unless the IEP is amended.

Signature of Parent(s), Guardian, Educational Surrogate Parent, or Student 18 and Over** Date:

** Student signature is required once a student reaches 18 unless there is a court-appointed guardian.

Meeting Request

O | request a meeting to discuss the rejected IEP or rejected portion(s).

© Blume Method™
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Crosswalk

* The new IEP is just that,
a new form, it is NOT a
new process.

* There are crosswalks
between the 2001 document
and the new document.

* Strategies and approaches
that you are familiar with
may likely crosswalk to
the new IEP.

N W ﬁg\& R

* There are new terms to
learn, but the process
remains the same.

* Together we can do 1t!



O

O

thank you

O
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